), it becomes apparent that French history has not been enjoying equal success in all parts of the country. Although the average enrollments in the Northeast, Southeast, Midwest, and Canada were at or below the global average of 25, the West was well above it at 34. The West also reported a much greater incidence of above average enrollments in French history When the responses to the 1989 questionnaire are grouped and analyzed by the focus or time-frame of the course, still more significant differences appear. In enrollment, the seven comprehensive surveys (Antiquity to the present) did best, with an average enrollment of 37. Eleven 1500-present surveys did less well. The two most common courses-surveys from 1789 or 1815 to the present and French Revolution/Napoleon courses-had similar average enrollments (27). Early modern courses were fewer in number (14) and lower in enrollment (21). In a comparison between French history enrollment and enrollment in similar history courses, the comprehensive survey was strongest, followed closely by the French Revolution. In Enrollment Trend, the French Revolution courses did best with 45 percent reporting rising enrollments. In Interest Trend, the modern survey did best (33 percent reported rising interest), while the early modern and French Revolution courses reported the highest level of interest (21 percent of both reported high interest in French history compared to other fields of history).
Putting all this together, one could say that, if you wished to teach a course in French history with high enrollments or enrollments above those of similar history courses at your college or university, you would do well, statistically speaking, to teach a comprehensive survey, the French Revolution/Napoleon course, or the modern survey of France at a state university in the western half of the United States. This judgment is confirmed by an examination of the 25 courses, out of the 165 in the sample, that reported either above average enrollments or enrollments of 50 or more. However, the most common and confidently expressed reason for success was the skill and reputation of the professor teaching the course. One respondent emphasized the necessity of delivering "dramatic and passionate lectures" and the need to make the course "engaging, fascinating, and entertaining," implying that he accomplished both of these. Eschewing false modesty, another professor forthrightly confessed, "I am consistently voted one of the university's outstanding teachers." By contrast, no one attributed lack of success to poor teaching. Some, however, indicated that they were perceived as tough graders and their courses as hard or demanding. Other reasons for disappointing enrollments included:
1. The parochialness of students; indifference or hostility to France.
One professor said her students consider the French ungrateful to America for liberating France in 1944. 2. Lack of local ties to France or an "ethnic constituency"-the mirror image of number 2 above. 3. Weak or uncooperative French departments. One professor complained that "the French language department here is so bad that students even take Latin to avoid it!"
Still others spoke of a shift away from national histories to thematic courses, loss of faculty in French history, or faculty spread too thin to give French history adequate coverage (a function of rising general history enrollments without an increase in staff).
Conclusions
Although the numbers for 1989 look good, especially compared to 1981, there are also ominous signs. Several respondents indicated that they could not really fill out the questionnaire because they no longer taught an explicitly French history course. A shadow of decline is also cast by the numbers on frequency of offering (see table 1) which show an increase in the number and percentage of irregularly taught courses since 1981.
Then there is the nature of the sample, which, as indicated earlier, is hardly a random sample. It is hard to know who chooses to respond to a survey like this but, as a historian, I have a feeling that the "temper of the times" plays a role. In 1981, times were tough. America was in transition from the Carter "malaise" to the Reagan recession. College enrollments were hitting bottom, graduate programs were depressed, and careers in teaching were out of fashion. Pessimism was in vogue and it seemed almost de rigueur to add one's voice to the litany of despair. Certainly there was no stigma attached to admitting lack of success. Perhaps this skewed the results of the 1981 survey toward bad news. By contrast, in 1989, after six years of supposed prosperity and the triumph of the "success ethic" of Donald Trump and his ilk, there was a widespread perception that things had gotten better and, if they had not gotten better for you, it was your own fault. Such a mood would tend to encourage those with good news to share it and those with bad news to keep it to themselves. Perhaps this was a factor in the apparent improvement in the survey results. In sum, I would like to think that things have gotten better for French history in general, but my considered judgment, after looking at all of the evidence, is that the upturn has been selective and that one should be cautious about expecting too much.
Still, there is a final, unmistakably hopeful sign in the survey results. Whereas in 1981 only three respondents reported plans to add new French history courses while six reported plans to delete, in 1989 twelve reported definite plans to add and nine reported tentative plans to add; only five reported plans to delete. In the never-ending struggle for existence among various subjects in the American and Canadian college curriculum, the French history course is at least surviving and reproducing. There seems to be no need, in the foreseeable future, to put it on the endangered species list!
